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English: Writing

“The wore that you read, the wore things vou will kuow. The wore that vou learn, the wmore places vou'll go.”



English Statement of Intent

At Folksworth Church of England Primary School, our English curriculum is designed to develop the
children’s love of reading and writing and to prepare them as they continue on their educational journey and
into their adult life, as confident and successful citizens. Our progressive curriculum is built around rich and
varied high quality texts and authors, to inspire a reading for pleasure as well as enhance their oracy and
written language, with opportunities to build on their reading and writing experiences which are strengthened
with the links to the themes.

We encourage children to take pride in their writing, to be able to effectively communicate their ideas and
emotions through wide vocabulary choices. This is further enhanced through developing oracy skills, in
discussions and debates for example, to promote value in the English language and confidence to connect
to their audience across a range of contexts fluently.

At the heart of Folksworth Church of England Primary School, we value reading and writing as key life skills
and aim to enable every learner to be lifelong readers.




English Unit Overview

YEAR A Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
EYFS Across the Reception year the children will be exposed to a range of texts and have the opportunity to retell a variety of stories. They will be
taught how to hold a pencil correctly and learn to form and write letters. Children will be encouraged to write words, phrases and sentences in
their learning across the curriculum.
Years Paddington at the Toby and the Great The Jolly Postman The Magic Faraway The Lighthouse George’s Marvellous
Tower Fire of London Janet & Allan Ahlberg Tree Keepers’ Lunch Medicine
1&2 Michael Bond Margaret Nash & Jane Enid Blyton Ronda & David Roald Dahl
Cope Armitage
e Narrative — e Historical Recount | e Fairy Tales e Narrative- e Narrative — e Discussion
Description - Diary o Letters Fantasy Retelling e Poetry
e Instructions e Non-Chronological e Explanation/
Report Biography — link to
Grace Darling
Years Charlie and The Demon Dentist Beowulf The Saga of Erik Poems to Perform The Time Travelling Cat and
Chocolate Factory David Walliams Rob Lloyd Jones and Victor The Viking Julia Donaldson the Egyptian Goddess
3&4 Roald Dahl Tavares Terry Jones Julia Jarman
e Narrative - e Non-Chronological | ¢ Playscripts/Film e Narrative - e Poetry e Narrative- Historical/
Adventure Story Report narrative Myths e Discussion Fantasy
e Recount- e Biography o Poetry e Persuasion e Instruction
Newspaper
Years Cosmic The Nowhere Rain Player Goodnight Mr Tom Macbeth (A Shakespeare
Frank Cottrell Boyce Emporium David Wisniewski Michelle Magorian Story)
5&6 Ross MacKenzie Andrew Matthews and Tony
Ross
e Narrative- e Narrative - e Structured Poetry e Narrative- e Narrative - e Playscripts/ Film
Science Fiction Fantasy/ Mystery e Narrative- myths/ Historical Adventure Narrative
e Non- e Instructions legends e Persuasion e Recount - Letters e Discussion
Chronological
Reports
Page | 1
“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,

‘A cord of three strands is not easily broken. ‘ Ecclesiastes 4:12
e Inspiring a love of learning through the
. bonds of family, faith and friendship.
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YEAR Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
B
EYFS | Across the Reception year the children will be exposed to a range of texts and have the opportunity to retell a variety of stories. They will be
taught how to hold a pencil correctly and learn to form and write letters. Children will be encouraged to write words, phrases and sentences
in their learning across the curriculum.
Years Dogger The Owl Who was | The Tiger who came to Handa’s Surprise The Day the The Owl and the
Shirley Hughes Afraid of the Dark tea Eileen Browne Crayons Quit Pussycat
1&2 Jill Tomlinson Judith Kerr Drew Daywalt & Edward Lear
Oliver Jeffers
e Narrative- Adventure e Explanation e Narrative- Stories e Fables e Biography e Poetry (free verse
o Letter e Persuasion with familiar e Instructions e Narrative - and nonsense)
settings Mystery
e Discussion
Years Stig of the Dump The Firework The Iron Man Run Wild Avoid Being a The Thieves of Ostia
Clive King Makers Daughter Ted Hughes Gill Lewis Roman Soldier Caroline Lawrence
3&4 Philip Pullman David Stewart
e Narrative- Adventure e Explanation e Narrative - Fantasy | ¢ Non-Chronological e Narrative - e Narrative-
e Playscripts/ Film Narrative e Poetry Report Myths. Historical Fiction
e Persuasive Letter /Adventure e Instructions
e Discussion
Years Tudor Tales: The Thief, the Fool The Spy Master: The Storm Keeper’'s The Highwayman Beasts of Percy Jackson and the
and the Big Fat King First Blood Island Alfred Noyes Olympus: Beast Lightning Thief
5&6 Terry Deary Jan Burchett & Catherine Doyle Keeper Rick Riordan
Sara Vogler Lucy Coats &
David Roberts
e Narrative - Legends e Narrative- e Narrative - Mystery | ¢ Poetry e Narrative - e Biography
e Persuasion Dilemmas | Fantasy e Report - Newspaper Myths / e Discussion
e Instructions e Recount - Diary Legends
e Explanation
Page | 2
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‘A cord of three strands is not easily broken. ‘ Ecclesiastes 4:12
e Inspiring a love of learning through the
. bonds of family, faith and friendship.




Writing Progression of Knowledge and Skills

Year 3

Text Structure & Features

{Comprehension) Demonsiraie
understanding of what has been
read to them by retelling storles
and narratives using their own
wiords and recently Introduced
vocabulary

- Anticipate, where appropriate,
key events In storles

- Use and understand recenitly
Introduced vocabulary durlng
discussions about stories, non-
fiction, riymes and poems and
during role-play.

(Writing) Write simple phrases
and sentences that can be read
by others.
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Become famillar with and retell
key storles, falry storles and
traditional tales

Recognise and join In predictable
phrases and use these In thelr
writing

Sequence sentences 1o form short
narratives

Draw on a wide range of stories,
poems, plays and Informatlon
books and understand thelir
features

Become Increasingly famillar with
and retell a wider range of
stories, falry storles and
raditional tales

Recognise simple, recurring
language and discuss favourite
words and phrases

Understand the structure of non-
fiction books

Write for different purposes
Including narratives about
personal experlences (real and
fictional)

Write about real events

Write poeiry

Structure and sequence keas
orally and (where appropriate)
through drama and role-play

Build on K51 wide range of

storles, poetry, plays, myths,
legends, non-fictlon and reference

books
Retell stories orally

Recognlse themes eg good over
avil, use of magical devices

Be exposed to books that are
structured In different ways

Identify how language, structure,
vocabulary, grammar and
presentation contribute to meaning

Build coheslon within a paragraph,
choosing appropriate pronouns
and nouns fo avold repetitlon

Write for a range of purposes

Link Keas across paragraphs
using adverblals of time, place and
number or by varying tense

Locate Information using contents,
Index and glossarles

Use simple organisational devices
eg headings, sub-headings

Build on K51 wide range of

storles, poetry, plays, myths,
legends, non-fictlon and reference

books
Retell stories orally

Recognlse themes eg good over
evil, use of magical devices

Be axposed to books that are
structured In different ways

Identify how language, structure,
vocabulary, grammar and
presentation contribute to meaning

Build coheslon within a paragraph,
choosing appropriate pronouns
and nouns fo avold repetitlon

Write for a range of purposes

Link ldeas across paragraphs
using adverblals of time, place and
number or by varying tense

Locate Information using contents,
Index and glossarles

Use simple organisational devices
eg headings, sub-headings

Summarise and present famillar
storles In thelr own words

Summarise main ideas from more
than gne paragraph using evidence

Use knowledge of language and
structure gained from storles,
plays, poetry and non-fiction in
thelr writing

Reflect understanding of audience
and purpose through cholce

of grammar, wocabulary and
structure

In fiction, consider how authors
develop character and setting

Be exposed to wide range of books
Including myths, legends, fairy
stories, modern fiction, fiction
from [terary heritzge and books
from other cultures

Evaluate how authors use

language and consider effect on
the reader

Use a wide range of devices to
bulld coheslon within and across
paragraphs

Use further organisational and
presentational devices such as
headings, sub-headings, columns,
bullats, or tables, to structure text

Summarise and present famillar
storles In thelr own words

Summarise main ideas from more
than one paragraph using evidence

Use knowledge of language and
structure gained from stories,
plays, poetry and nonfiction In
thelr writing

Reflect understanding of audlence
and purpose through cholce of
grammar, vocabulary and
structure

In fiction, consider how authors
develop character and setting

Be exposad to wide rangs of
books Including myths, legends,
falry stories, modern fiction,
fiction from literary herltage and
books from other cultures

Evaluate how authors use

languzge and consider effect on
the reader

Usz a wide range of devices 1w
bulld coheslon within and across
paragraphs

Use further organisational and
presentational devices such as
headings, sub-headings, columns,
bullets, or tables, to structure text

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,

V1)

‘A cord of three strands is not easily broken. ‘ Ecclesiastes 4:12
Inspiring a love of learning through the
bonds of family, faith and friendship.




Year 3

Grammar & Punctuation

(Writing) Write simple phrases
and sentences that can be read by
others.
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Leave spaces between words

Use punctuation for sentences
using capital letters, full stops,
guestion marks and exclamatlon
marks

Use “and” to join words and
clauses

Use capital letter for names of
people, places, days of the week
and pronoun |

Demarcate most sentences In

thelr writing with capital letters
and full stops, and use questicn
marks correctly whan required

Use commas In lsis

Use apostrophes for the
contracted form

Use apostrophes for singular
possession

Use sentences with different
forms: statements, commands,
questions and exclamations

Use expanded noun phrases

Use present/past tensa correctly
and conshently, Including
progressive forms of verbs

Use subordination (when, If,
that, because)

Use co-ordination {or, and, but)

Use and understand the
grammatical terminology In
English appendtx 2 in discussing
thelr writing

Use some features of Standard
English

Use wider range of subordinating
conjunctions (before, after, while,
when, If, because, although)

Use present perfect verb tense (1
have seen)

Express time, place and cause
using conjunctions (when,
before, after, while, because)

Express time, place and cause
using adverbs (then, next, soon,
therefora)

Express time, place and cause
using prepositions (before,
after, during, in, because of)

Punctuate direct speach with
Inverted commas

Use the forms a or an according
to whether the next word begins
with a2 consonant or a vowel

Choose nouns/pronouns
accurately for clarity and coheslon

Use fronted adverblals (adverbs,
phrases and subordinate clauses)

Use commas after fronted
adverblals

Use apestrophe for plural
possession

Punctuate direct speech using
Inverted commas and other
punctuation (for example, a comma
after the reporting clause)

Know the difference between
Standard/mon-Standard English

Use relative clauses with relative
pronouns whao, which, where,
whose, that, when

Indicate possibllity using adverbs
{maybe, possibly, perhaps,
definitely) and modal verbs (shall,
may, might, must, could etc)

Bulld coheslon within a paragraph

Link Ideas across paragraphs
using adverbials of time, place and
number or by varying tense

Indicate parenthesis using
brackets, dashes and commas

Use commas to clarify meaning/
avold amblgulty

Use expanded noun phrases for
accuracy

Know and understanding the
differences between spoken and
written language

Use verb tenses consistently and
correctly throughout thelr writing

Use active/ passive volce for effect

Use parfact form to Indicate time/
cause

Use hyphens to avold ambiguity

Use colons to Introduce a list and
mark boundarles betw een clauses

Use the semi-colon, colon and
dash when writing lists or as the
boundary between Independent
clauses

Punctuate bullet points conslstently

Use wider range of cohesive
devices (repetition of word/phrase,
adverblals and elllpsis)

Identify formal/informal
siructures eg question fags,
subjunctive form

Know and understanding the
differences between spoken and
written language

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,

V1)

‘A cord of three strands is not easily broken. ' Ecclesiastes 4:12
Inspiring a love of learning through the
bonds of family, faith and friendship.




Year 3

Transcription

(Fine Motor) Hold a pencil
effectively In preparation for
fluent writing, using the iripod
grip In almost all cases

- Begin to show accuracy and
care when drawing

(Word Reading) Say a sound fior
each letter In the alphabet and at
least 10 digraphs

- Read words consistent with
thelr phonic knowledge by
sound-blending

- Read aloud simple sentences
and books that are consistent
with thelr phonic knowledge,
Including some commaon
exception words.

(Writing) Write recognisable
letters, most of which are
correctly formed

- Spell words by identifying
sounds In them and representing
the sounds with a letter or letters
- Write simple phrases and
sentences that can be read by
others.
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With reference to English Appendbc
1, pupils should:

Spell words containing the 40+
phonemes, comman exception
words and days of the week

Name letters of the alphabet in
order

Add suffix -5 and -es to create
plural mouns 3rd person singular
for verbs

Use prefix un-

Use -Ing, -ed, -er and —est where
root word remains unchanged

Write from memaory simple
sentences dictated by the teacher
that Include words using the GPCs
and commaon exception words
taught so far

Sit correctly at table holding pencil
correctly

Begin to form correctly-oriented
lower-case lefters, capital letters
and digits 0-9

Understand which letters belong to
which handwriting familles

Using letter names to distingulsh
bemween alternative spellings of the
same sound

With reference to English
Appendix 1, pupils should:

Segment spoken words Into
phonemes and represent these
by graphemes, spelling many
correctly and making phonlcally -
plausible attempts at others

Learn mew ways of spelling
phonemes for which one or more
spellings are already known

Spell common exception words
and those with contractions

Distinguish between homophones
and near homophones

Usa the possessive apostrophe
(singular}

Add suffixes —-ment, -ness, -ful, -
less, -by

Form lower-case letters of
cormect size/proportion

Start using diagonal/hortzontal
strokes to join letters and know
which lefters are best left
unjoined

Write capital letters of the right
size, orlentation and proportion

Use correct spacing between
letters and words

Write from memaory simple
sentences dictated by the teacher
that Include words using the
GPCs, common exception words
and punctuation taught so far

With reference 1o English
Appendtx 1, puplls should:

Use a wider range of prefices (e.g.
-un, -dis, -mis, -In} and suffixes
{a.g. -atlon, -y}

Spell wide range of homophones
Spell words that are often misspelt

Use possessive apostrophe for
plurals

Use the first two or three letters of
aword to check its spelling In a
dictionary

Write from memary simple
sentences dictated by the teacher

Use the dizgonal and horizontal
strokes neaded to join letters

Know which letters are best left
unjeined

Increase the legibility, consistency
and guality of handwriting

Wih reference 1o English
Appendtx 1, puplls should:

Use a range of prefices and be able
to form nouns using some of them
2.8, super-, auto

Use a range of sufftxes to change
an adjective to an adverb and add
suffixes beginning with a vowel
letter to words of more than one
syllable

Spell wide range of homophones
Spell words that are often misspelt

Use possessive apostrophe for
plurals and undestand the
difference between plural and
possessive -5

Use the first two or three letters of
awaord to check its spelling In a
dictionary

Write from memory simple
sentences dictated by the teacher

Use the diagonal and horizontal
strokes needed to join letters

Know which letters are best left
unjolned

Increase the legibility, consistency
and quality of handwriting

With reference to English
Appendtx 1, puplls should:

Convert nouns or adjectives Into
verbs using suffixes eg -ate; -Ise; -

Understand verb prefices g dis-,
de-, mis-, over- and re-

Spell some words with sllent
letters

Continue to distingulsh between
homophones and other words that
are often confused

Use knowledge of morphology and
etymology as a strategy for
spelling

Use the first three or four letters of
a word to check spelling, meaning
or both of these In a dictionary

Use a thesaurus to look for
sultable synonyms

Choose the writing Implement best
sulted to the task

Write leglbly, fluently and with
Increasing speed by-

choosing which shape of a letter to
use when given cholces and
deciding whether or not to joln
specific letters

With reference to English
Appendix 1, pupils should:

Convert nouns or adjectives Into
verbs using suffixes eg -ate; -Ise; -

Ify

Understand verb preflxes eg dis-,
de-, mis-, over- and re-

Spell some words with silent
letters

Continue o distingulsh between
homophones and other words that
are often confused

Use knowledge of morphology and
etymology as a strategy for
spelling

Use the first three or four letters of
a word to check spelling, meaning
or both of these In a dictionary

Use a thesaurus to look for
suitable sy nonyms

Choose the writing Implement best
sulted to the task

Write legibly, fluently and with

Increasing speed by:
choosing which shape of a letter to

use when given cholces and
deciding whether ar not to join
specific letters

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,

T

‘A cord of three strands is not easily broken. ‘ Ecclesiastes 4:12
.I- Inspiring a love of learning through the
bonds of family, faith and friendship.




(Speaking) Express thelr kdeas
and feelings about their
experiences using full sentences,
Including use of past, present and
future tenses and making use of
canjunctions, with modelng and
support from thelr teacher
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Say out loud what they are going
o write about

Compose sentences orally before
writing

Re-read what they have written to
check It makes sense

Discuss what they have written
with teacher/pupils

Plan/say alowd what they are
going to write, sentence by
sentence

Write down key Ideas/words/
vocabulary

Ewaluate own writing with
teacher/other puplls

Re-read for sense and check that
verbs that indicate time are used
correctly, Including verbs In the
continuous form

Prooi-read for errors in spelling,
grammar and punctuation and
make corrections

Read aloud what they have
written with appropriate
Intonation to make the meaning
clear

Plan, Draft, Edit & Evaluate

Draw on examples of writing
{structure, vocabulary and
grammar) when planning thelr
own work

Discuss and record Ideas

Compose and practise sentences
orally using an Increasingly wida
range of vocabulary and sentence
structure

Organise paragraphs around a
theme: Use paragraphs/sections
help to organise content.

Assess own and others’ writing,
suggesting Improvements

Suggest changes to grammar and
vocabulary

Proof-read work for spelling and
punctuation errors

Read aloud thelr own writing
using appropriate Intonation and
controlling the tone and volume
s0 that the meaning Is clear

Draw on examples of writing
{structure, vocabulary and
grammar)} when planning thelr
own work

Discuss and record Ideas

Compese and practise sentences
orally using an Increasingly wide
range of vocabulary and sentence
structure

Organise paragraphs around a
theme: Use paragraphs/sections
help to organise content.

Assess own and others’ writing,
suggesting Improvements

Suggest changes to grammar and
vocabulary

Proof-read work for spelling and
punctuation errors

Read aloud thelr own writing
using appropriate intonation and
controlling the tone and volume
so that the meaning Is clear

Use dictionarles to check the
spelling and meaning of words

Identify audience and purpose of
writing

Note and develop Initlal Ideas
drawing on reading

Select appropriate grammar and
punctuation and understand how
these can change/enhance
meaning

Use a wide range of cohesive
devices within sentences and
between ideas/paragraphs

Use further organisational and
presentational devices to
structure text

Assess effectiveness of own and
others’ writing

Propose changes fo grammar,
punctuation and wvocabulary to
enhance meaning/effectiveness

Ensure correct subject and verb
agreement when using singular
and plural, distingulshing
between the language of speech
and writing and choosing the
appropriate reglster

Pracis longer passages

Prooi-read for spelling and
punctuation errors

Ensure the consistent and
correct use of tense throughout
a plece of wriiing

Use dictionarles to check the
spelling and meaning of words

Identify audlence and purpose of
writing

Note and develop Initial Ideas
drawing on reading

Select appropriate grammar and
punctuation and understand how
these can change/enhance
meaning

Use a wide range of cohesive
devices within sentences and
between ideas/paragraphs

Use further organisational and
presentational devices to
structure text

Assess effectiveness of own and
others’ writing

Propose changes o grammar,
punctuation and wocabulary fo
enhance meaning/effectivenass

Ensure correct subject and verb
agreement when using singular
and plural, distingulshing
between the language of speech
and writing and choosing the
appropriate reglster

Precls longer passages

Proof-read for spelling and
punctuation errors

Ensure the consistent and
correct use of tense throughout
a plece of writing

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,

%)

‘A cord of three strands is not easily broken. ‘ Ecclesiastes 4:12
Inspiring a love of learning through the
bonds of family, faith and friendship.




Year 3

Language & Vocabulary

(Listening, attention and
understanding) Listen attentively
and respond to what they hear
with relevant questions, comments
- Make comments about what thay
have heard and ask gquestions 1o
clarify their understanding

- Hold conversations when
engaged In back-and-forth
exchanges with thelr teachers and
peers

(Speaking) Participate In
discussions offering thelr own
Ideas, using recently Introduced
vocabulary

- Dffer explanations for why
things might happen, making use
of recently Introduced vocabulary
(Comprehension) Demonstrate
understanding of what has been
read to them by retelling storles
and narratives using thelr own
words and recently introduced
vocabulary

- Use and understand recently
Introduced vocabulary during
discussions about storles, non-
fiction, rhymes. and poems and
during role-play.

(Being Imaginative and
Expressive) Invent, adapt and
recount narratives and storles
with peers and thelr teacher
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“The wore that you read, the more things you will kuow. The more that vou learw, the more places you'll go.” —

V1)

Use vocabulary from stories (eg
falry tales) to Increase vocabulary
In thelr own writing

Understand how language can be
used in narrative and non-fiction
{eg to bulld surprise/present facts)

Change meaning of adjectives/
verbs using prefix un-

Recognise and use simple
recurring literary language In
storles and poems

Discuss and clarlfy meanings of
new words, making links to
known vocabulary

Use drama and role-play to
Identify with and explore
characters

Use sufflxes —ful, less, - ness, -
ly, -er and —est to form and
madify nouns, adjectives and
adwerbs

Use similar writing to identify
and understand vocabulary and
language ("magple” words and
phrases to use In own writing)

Create characters, setting and plot

Usevarled and rich vocabulary
Including: adjectives, expanded
noun phrases, adverbs,
preposition phrases, collective
nouns, similes and alliteration

Vary sentences openers for effect
eg adverbs, preposition phrases
and subordinate clauses

Discuss words and features of
texts that capture the reader's
Interest

Understand the following
termimology: preposition,
conjunction; word family, prefix;
clause, subordinate clause; direct
speech; consonant, consonant
letter, vowel, vowel letter; and
Inverted commas (or “speech
marks’)

Broaden range of figurative
language to Include metaphors,
personification and repetition

Begin 1o Interweave character,
setting, plot and dialogue

Understand the following
terminology : determiner,
pronoun, possessive promoun,
adwverblals

‘A cord of three strands is not easily broken. ' Ecclesiastes 4:12
Inspiring a love of learning through the
bonds of family, faith and friendship.

Usa knowledge of language from
storles, plays and poetry to
enhance the effectiveness of
thelr writing

Select appropriate language
and vocabulary to reflect their
understanding of audlence and
purpose

Become familiar with the
languzge of writing eg flgurative
languzge, Imagery, style and
effect

Develop characters, seftings
and ammosphera using language
and vocabulary from reading/
books

Integrate dialogue to advance
actlon and convey character

Use dictienarles (and
thesauruses) to check meaning
of new words/language

Understand the following
terminology : modal verb,
relative pronoun; relative
clause; parenthesis, bracket,
dash; and coheslon, ambigulty

Understand the following
terminology : Subject, object;
active, passive; synonym,
antonym; and ellipsts, hyphen,
colon, semi-colon, bullet points

Use knowledge of langusge from
storles, plays and poetry to
enhance the effectiveness of their
writing

Select appropriate language
and vocabulary to reflect thelr
understanding of audlence and
purpose

Become famillar with the
language of writing eg figurative

language, Imagery, style and
effect

Develop characters, settings and
atmosphere using languzge and
vocabulary from reading/books

Integrate dislogue to advance
actlon and convey character

Use dictionarles (and
thesauwruses) to check meaning
of new words/language

Understand the following
terminology: modal verb, relative
pronoun; relative clause;
parenthesis, bracket, dash; and
cohesion, ambiguity

Understand the following
terminology: Subject, object;
actlve, passive; synomym,
antonym; and ellipsis, hy phen,
colon, semi-colon, bullet points

Dr. Seuss,



Key Features: Narrative

Marrative iz central to children’s leaming. They use it as a tool to help them organise their ideas and to explore new ideas and experiences.
Composing stories, whether told or written, involves a set of skills and authorial knowledge but is also an essential means for children to
express themselves creatively and imaginatively.

The range of namrative that children will experence and create is very wide. Many powerful narratives are told using only images. ICT texts tell
stories using interactive combinations of words, images and socunds. Marrative poems such as ballads tell stories and often include most of the
generic features of namative. Marrative texts can be fiction or non-fiction. 4 single text can include a range of text types, such as when a story is
told with the addition of diary entries, letters or email texts.

Purpose:

The essential purpose of narrative is to tell a story, but the detailed purpose may vary according to genre. For example, the purpose of a myth is
often to explain a natural phenomenon and a legend is often intended to pass on cultural traditions or beliefs.

Generic structure Language features Knowledge for the writer
The most common structure is: Language features vary in different narrative » Decide on your intended style and
genres. impact.
= an opening that establishes setting and =  Plan before writingftelling to
introduces characters; organise chronology and ensure
= g complication and resulting events; main events lead towards the

Common features: ending.

- . ] = isualise the setting and main
=  presented in spoken or written form, characters to help you describe a
=  may be augmented/supplementedipartly few key details.

presented using images (such as
illustrations) or interactive/multimedia
elements (such as hyperiext/ images/
video! audio);

« toldfwritten in first or third person (1, we,

= a resolutionfending.

Effective writers are not constrained by predictable
narrative structure. Authors and storytellers often
modify or adapt a generic structure, e_.g. changing
chronology by not telling the events in order (time
shifts, flashbacks, backtracking). Children can add
these less predictable narrative structures to their

=  Rehearss sentences while writing
to assess their effectiveness and
the way they work together.

=  Find some different ways of telling
what characters think and feel, 2.g.

iti i she, it, they), describe what they did or said
own writing repertoires. « told/written in past tense (sometimes in =  Use some E'.tmteg?;s to conne;ct
present tense);

with the readerflistener e.g. use
repetition of the same phrase or
the same language pattern; ask
them a guestion or refer to the
reader as "you'. What on earth was
happening? Who do you think it

= chronological (plot or content have a
chronology of events that happened in a
particular order};

« main paricipants are characters with
recognisable qualities, often stereotypical
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and contrasting (herodvillain;
= typical characters, settings and events are

used in each genre;
= connectives are widely used to move the

narrative along and to affect the
reader/listener:

¥ 1o signal time (later that day, once];

* o move the setting (meanwhile back at
the cave, on the other side of the
forest);
to surprize or create suspense
{suddenly, without warning).

L

was?

Show how the main character has
changed or moved on in some way
at the end.

Read or listen to the whole text as
if you are the readerflistensr or try
it out on someone else: check that
it makes sense and change
anything that could work better.

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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Key Features: Narratives - Adventure
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Specific features and structures of some namative types

Children write many different types of narrative through Key Stages 1 and 2. Although most types share a common purpose (to tell a story in
some way) there is specific knowledge children need in order to write particular narrative text types. While there is often a lot of overap (for
example, between myths and legends) it is helpful to group types of narrative to support planning for range and progression. Each unit of work
in the Primary Framework (Fiction, Marrative, plays and scripts) provides suggestions for teaching the wrting of specific forms or features of
narrative. For example: genre (traditional tales), structure {short stories with flashbacks and extended narrative), content (stories which raise
iszues and dilemmas), settings (stories with familiar settings, historical settings, imaginary worlds) and style (older literature, significant

authors).

Purpose:
To entertain.

Generic structure

Language features

Knowledge for the writer

Typically & recount or retelling of a seres of exciting
events leading to a high impact resolution. The most
common structure iz a chronological narrative.
Building excitement as the hero faces and
overcomes adversity is an important element, so
more complex structures such as flashbacks are
less common. Archetypical characters are the norm
and much of the building tension comes from the
reader predicting who or what represents the threat
(the villain) and what is likely to go wrong for the
hero.

Longer narratives build tension in waves, with one
problem after ancther accelerating the adventure in
several sections or chapters, with the high point of
tension near the end.

The story can take place in any sefting where there
is the potential for adventure through a danger or

An effective blend of action, dialogue and
description develops archetypical characters
who the reader will care about, at the same time
as moving the plot along at an exciting pace.

Description adds to the sense of adventure by
heightening the reader's awarensss, e.g. a
sense of potential danger (The cliffs were high
and jagged ...) or dropping clues to encourage
involvement through prediction {The captain
welcomed them aboard but his eyes were
narrow and crusl-looking ...}

Dialogue is an element of charactensation but is
used more to advance the action than to
explore a character's feelings or motivation.
“What was that noise? Did you hear it too™

Lamguage usually has a cinematic quality, with

Create characters your readers will
have a strong opinion about. Make
the reader like your hero so they want
him/her to succeed.

Create a villain that is a good maich
for the hero, someone the reader
definitely doesn’t want to win in the
end. Don't forget that villains we
dislike most often work in subtle
ways. They do sneaky, mean things
that they might just get away with.

Keep the plot moving but vary the
pace:

= use fast-moving action to create
excitement at a high point;

= slow things down a little with
description or dialogue when you

bonds of family, faith and friendship.

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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threat. powerful, evocative vocabulary and strong, want to build tension and create

varied verbs for action scenes. (He leaped from suspense.

his horse, charged into the banguet hall and
ICT ‘adventure’ texts often employ different hurtled himself onto the table where the prince
structures, allowing the user to select different was devouring a chicken.) Can you surprizse the reader at the
routes through the order of events, sometimes with end? Perhaps someone who seemed
different resolutions that depend on the choices insignificant saves the day and tums
made by the reader. out to be a real hero, or perhaps a

character that appeared good and
helpful tums out to be two-faced.
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Key Features: Narratives - Mystery
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Specific features and structures of some narrative types

Children write many different types of narrative through Key Stages 1 and 2. Although most types share a common purpose (to tell a story in
some way) there is specific knowledge children need in order to write particular narrative text types. While there is often a lot of overap (for
example, between myths and legends) it is helpful to group types of narrative to support planning for range and progression. Each unit of work
in the Primary Framework (Fiction, Marrative, plays and scripts) provides suggestions for teaching the writing of specific forms or features of
narrative. For example: genre (traditional tales), structure {short stories with flashbacks and extended narrative), content (stories which raise
iszues and dilemmas), settings (stories with familiar settings, historical settings, imaginary worlds) and style (older literature, significant

authors).

Purpose:

To intrigue and entertain.

Generic structure

Language features

Knowledge for the writer

Structure is often chronclegical, even in a longer narrative,
but complex structural techniques are sometimes used for
effect. Different structures can be used for layering of
information or drip-feeding facts to build up a full picture for
the reader, e.g. using flashbacks to fill in information needed
that wasn't provided earlier in the story or organising
sections so they tell the story both before and after a key
event. Knowing what is going to happen and then reading
about it happening can add to the suspense.

Settings are often places the main character is unfamiliar
with. Different culfures often share views about the kinds of
settings that seem mysterious (deep, dark forests, old,
uninhabited places, lonely rural landscapes). Other settings
can be very familiar places (school, home, the local town)
but with an added ingredient that triggers the mystery (a
stranger arrives in town, a parcel armrives, people begin
acting stramgely, something unusual happens).

The narrator uses questions to exaggerate
the mystery, e.g. Who could it be? Why
had the car suddenly stopped?

Language is used to intensify the mystery,
particularly adjectives and adverbials.
Some typical vocabulary is associated with
thiz narrative type (puzzling, strange,
peculiar, baffling, weird, odd, secretive,
unexplained, bewildering).

Use of pronouns to create mystery by
avoiding naming or defining characters,
especially when they first appear in the
story. (First line: He climbed in through the
window on the stroke of midnight. The wind
howled and there was no moon.)

Use of the pronoun 'it’ to suggest a non-

U=ze questions to highlight key
moments as the mystery deepens
(& sudden noise! What could be
making that low mumbling
sound?).

Decide what the mystery is before
you begin writing and introduce it

fairly soon so the reader wants to

find out the solution.

Keep readers interested by
hinting and suggesting but don’t
give too much away too soon.
Drop clues and puzzles for the
reader to pick up and think about
along the way.

Make adventurous word choices

‘A cord of three strands is not easily broken. ‘ Ecclesiastes 4:12
Inspiring a love of learning through the
bonds of family, faith and friendship.

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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human or mysterious character. (And that's | to make your reader really think
when | saw it, creeping carefully along about what you're describing.
behind the hedge. It wasnt much taller than
me.)

Don't just say someone is
‘mysterious’, make them seem
mysterious by describing them,
their actions or what they say.

Don't descnbe everything in
detail. What i= left out can often
be scarer than what is described.
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Key Features: Narratives — Science Fiction

Specific features and structures of some narrative types

Children write many different types of narrative through Key Stages 1 and 2. Alkhough most types share a common purpose (to tell a story in
some way) there is specific knowledge children need in order to write particular narrative text types. While there is often a lot of overap (for
example, between myths and legends) it is helpful to group types of narrative to support planning for range and progression. Each unit of work
in the Primary Framework (Fiction, Narrative, plays and scripts) provides suggestions for teaching the writing of specific forms or features of
narrative. For example: genre (traditional tales), structure {short stories with flashbacks and extended narrative), content (stories which raise
izszues and dilemmas), settings (stories with familiar settings, historical settings, imaginary werlds) and style (older literature, significant

authors).

Purpose:

To entertain and, sometimes, to speculate about the future.

Generic structure

Language features

Knowledge for the writer

Can use any of the varied structures typical of narrative.
The =etting is often a time in the future so may use
structures that play with the time sequence, such as
flazshbacks and time travel.

Science Fiction typically includes detail about the way
that people might live in the future, predicting in a
creative and imaginative way how technology might

The plot usually includes adventure so
action iz fast-moving.

Where futuristic characters are created,
dialogue may use unusual forms and
vocabulary, or even altemative
languages.

Even if the story is set in the future, you
still need to create a setting, characters
and plot that readers can believe
possible.

Make sure you have main characters the
reader will care about (e.q. a likeable

advance. hero) even if the characters are non-
human.
Description is important to convey
imagined settings, technology,
processes and characters. Usze description carefully when you want
your reader to imagine something they
have never seen.
Page | 14
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Key Features: Narratives — Fantasy

Specific features and structures of some narrative types

Children write many different types of narrative through Key Stages 1 and 2. Although most types share a common purpose (to tell a story in
some way) there is specific knowledge children need in order to write particular narrative text types. While there is often a lot of overlap (for
example, between myths and legends) it is helpful to group types of narrative to support planning for range and progression. Each unit of work
in the Primary Framework (Fiction, Marrative, plays and scripts) provides suggestions for teaching the writing of specific forms or features of
narrative. For example: genre (traditional tales), structure (short stories with flashbacks and extended narrative), content (stories which raise
issues and dilemmas), settings (stories with familiar settings, historical settings, imaginary worlds) and style (older literature, significant

authors).

Purpose:

To entertain and to fuel the imagination.

Generic structure Language features Knowledge for the writer

May simply be a basic chronclogical narative setin a Description is very important Choose adjectives carefully to describe the

fantasy world but some fantasy narratives extend the becausze fantasy uses setlings | places and things in the story.

fantastic’ element to the structure as well. For example, the | (and often characters) that Use similes to help the reader imaaine what

story may play with the concept of time so that characters must be imagined by the ou are describin pmm& clear] ﬂ'ghe lass

find themsaelves moving through time in a different way. reader. ¥ ing y- g
castle was as big as a football fisld and as tall

Some fantasy structures focus on character development or | Imagery plays an important as a skyscraper. It's clear walls sparkled like

description of setting at the expense of plot so that the role in helping to describe blocks of ice in the sun.)

_an:tual |:_|rder of events becomes less important or even places and things the reader Don't make everything so fantastic that i ia

impossible to follow. has never seen. i
unbelisvable.
Make what happens as interesting and detailed
as the setting where it happens. Don't get so
involved in creating amazing places and
characters that you forget to tell a good story
about what happens to them.
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Key Features: Narratives — Historical Fiction
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Specific features and structures of some narrative types

Children write many different types of narrative through Key Stages 1 and 2. Although most types share a common purpose (to tell a story in
some way) there is specific knowledge children need in order to write particular narrative text types. While there is often a lot of overdap (for
example, between mythse and legends) it is helpful to group types of narrative to support planning for range and progression. Each unit of work
in the Primary Framework (Fiction, Narrative, plays and scripts) provides suggestions for teaching the writing of specific forms or features of
narrative. For example: genre (traditional tales), structure (shor stories with flashbacks and extended narrative), content (stories which raise
issues and dilemmas), settings (stories with familiar settings, historical settings, imaginary worlds) and style {older literature, significant

authors).

Purpose:

To entertain and, sometimes, to inform.

Generic structure

Language features

Knowledge for the writer

The narrative iz about something that has
already happened in the past so a series of
events is usually the underlying structure.

The writer can adapt the structure to achieve
a specific effect. For example, the story can
begin with a main character looking back
and reflecting on the past (| was just a lad
then. Let me tell you what happened __).

Sometimes, a historcal narrative begins with
the final event and then goes on to explain
what led up to that by moving back in time to
tell the whole story.

Historical fiction requires a historical setting
but can also be an adventure or a mystery.

It can also give a fictionalised account of real
events or additional, fictional detail to things
that really happened.

Historical settings nesd detail to make
them authentic and to give important
‘mapping’ clues to the reader. When
was this happening? Whereabouts is
thiz story taking place?

Appropriate archaic language is used,
including old-faghioned words that
hawve fallen out of usage, e.g. Let me
carry thy basket, old dame.

It can alzo include models of sentence
grammar ng longer commonly or
informally used, &.g. That which you
seek, you =shall find in the forest.

Include accurate historical detail to create the setting
{The winter of 1509 was bitterly cold and many poor
country folk were starving) or let the reader work it out
{The young prince had just been crowned King Henry
VIl when a country boy called Tom arrived in
London).

Uszse the right kind of old-fashioned language when
characters speak to one another.

Description is important for the satiing and characters
but you can add historical detail in different ways to
Qive varety:

Description: The little gil was wearing a long cloak
and woollen hood.

Action: He threw his sword to the floor and rushed
down the stone =spiral staircase.

Dialogue: Wait, I'll get a candle to light our way.

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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Key Features: Narratives — Dilemmas
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Specific features and structures of some narrative types

Children write many different types of narrative through Key Stages 1 and 2. Although most types share a common purpose (to tell a story in
some way) there is specific knowledge children need in order to write particular narrative text types. While there is often a lot of overap (for
example, between myths and legends) it is helpful to group types of narrative to support planning for range and progression. Each unit of work
in the Primary Framework (Fiction, Marrative, plays and scripts) provides suggestions for teaching the writing of specific forms or features of
narrative. For example: genre (traditional tales), structure (short stories with flashbacks and extended narrative), content (stories which raise
izzues and dilemmas), settings (stories with familiar settings, historical settings, imaginary worlds) and style (older literature, significant

authors).

Purpose:

To entertain and to explore issues or dilemmas.

Generic structure

Language features

Knowledge for the writer

The strength of the story often depends on a character
facing a difficult {or seemingly impossible) dilemma, with
a limited choice of actions. A strong, simple story
structure uzually leads the character to the dilemma
quite quickly and then makes the reader wait to find out
how it is dealt with.

The narrative makes the waiting interesting by adding to
the suspense, for example by increasing the complexity
or gravity of the dilemma or by threatening the
right'chosen course of action. (The main character has
decided to apologise just in time and is on the way to do
so but has an accident and is taken to hospital - soon it
will be too late.)

Maost forms of narrative can include stories which raise
dilemmas.

Characterisation is fundamental. The main
characters are often well-established from
the beginning with additional detail such as
background, history or interests included.
The reader understands why a character
feels the way they do.

Key characters alzo develop and change
over ime, usually as a result of the events
that take place in the story and particularly as
a result of the dilemma they face and their
resulting actions.

Description, action and dialogue are all
important for developing and deepening
character and showing both why and how
someone has changed.

Make sure the dilemma or issue to
be faced iz a really tricky one to
deal with. If there is no easy or
obvious answer, it will be even more
interesting to read what your main
character decides to do.

If characters change during the
story, decide how to show this.

Do they behave differently? Do they
speak differently?

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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Key Features: Narratives -Myths

Myths

Purpose:

To provide a fictional explanation for natural phenomena. Many cultures use myths to explain the world and itz mysteries by handing them down
from one generation to the next. Myths can also pass on culiural, religious or spiritual beliefs and traditions.

Generic structure

Language features

Knowledge for the writer

The plot is often based on a long and dangerous
journey, a quest or a series of trials for the hero.

The plot usually includes incredible or miraculous
events, where characters behave in superhuman
ways using unusual powers or with the help of
superhuman beings.

Myths are often much longer texts than other
traditional stories (apart from some legends)
especially in their original form. They provide a
very useful contrast with shorter forms of
traditional narrative such as fables.

Rich vocabulary evoking the power and
splendour of the characters and settings:
Hercules hurled the glittering spear with
all the strength of a mighty army.

Us=ze of imagery to help the reader
imagine. Simile iz used widely to help
convey grand settings and describe awe-
ingpiring characters: Thor's hammer was
as heavy as a mountain.

Vivid description of characters and
setftings. Fast-moving narration of action
to keep the drama moving along. Myths
tend to make less use of dialogue and
repetition than some other types of
traditional story.

Myths often provide good examples of the
use of symbols: Theseus unwinds a
thread behind him in the Minotaur's den —
a thread could be ==en as a symbol of his
link betwesen the real world of humans
and the supernatural world of the gods.

Make the characters larger than life by giving
them supernatural powers or strong
characteristics like courage and wisdom.

Create a negative character who is the
opposite of your hero: good and evil, brave
and cowardly, strong and weak.

Consider including a character who is a
‘trickster’ to add to the fun or to create twists in
the plot.

Choosze a setting that gives a dramatic
backdrop for the action: (a huge, dense forest,
a mountain shrouded in icy fog or a wide, sun-
baked desert).

Weave description, dialogue and action
together but dom’t slow down the story with too
much detail about who said what.

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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Key Features: Narratives — Legends

Legends

Purpose:

To provide information about the way particular people lived, and what they believed. Legends also help us to reflect on our own lives because
they often deal with issues that are cross-cultural and relevant today.

Generic structure

Language features

Knowledge for the writer

Structure is usually chronological, with one episode
told after another, for example as the phases of a
Jjourney or the stages of an ongoing battle. Some
legends tell the whole life story of their hero as a series
of linked episodes; each one may be a story in its own
right

Common structures include:

= chronological episodes;

=  journey stories;

= sequential stories;
= life stories and community histories.

Language features are very similar to those
of myths:

= nch, evocative vocabulary;

= memarable language use;

= use of rhythm and repetition technigues;

= formulaic openings and endings;

= imagery: simile, metaphor and
symbolism.

Legends written in a traditional style often
use more literary language than fairy tales or
fables. Modern versions such as twenty-first
century retellings or new legends may use
more contemporary, informal language.

Work out how the story will tell of a
struggle, e g. between good and evil,
friend and foe, wise and foolish.

When you've decided on your main
character, decide on the structure
you will use and what will be included
in each episode/each stage of the
journey or quest.

Consider adding ingredients of magic
or the supernatural to make your
legend different from other kinds of
stories.

Use symbols your reader will
recagnise to help them get involved
in the story, e.g. red for
anger/danger, darkness far
danger/evil, a light ar flame for
goodness and hope.
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Key Features: Narratives — Fables
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Fables

Purpose:

A fable sets out to teach the reader or listener a lesson they should learn about life. The narrative drives towards the closing moral statement,
the fable’s theme: the early bird gets the worm, where there's a will there’s a way, work hard and always plan ahead for lean times, charity is a
virtue. The clear presence of a moral distinguishes fables from other folk tales.

Generic structure

Language features

Knowledge for the writer

There iz a shared understanding between
storyteller and audience that the events told
did not actually happen so fables do not
need to convince and their structure is
usually simple. They are often very short
with few characters — sometimes only two.

Structure is typically the simplest kind of
narrative with a beginning, a complication
and a resolution. Two characters (often
animals) meet, an event occurs and they go
on their way with one of them having
learmed an important lesson about life.

The short and simple structure of the narrative leaves
little room for additional details of description or
character development.

Dialogue is used to advance the plot or to state the
moral, rather than to engage a reader with the
characters and their qualities.

Characterisation is limited but specific: A lazy duck was
making itz way to the river ... A crafty raven was sitting
on a branch ...

There is limited use of description because settings are
less important than the events that take place.

Action and dialogue are used to move the story on
because the allimportant moral is most clearly evident
in what the main characters do and say.

Connectives are an important language feature to show
cause and effect and to give coherence to a short
namative.

They are porirayed as simple
stereotypes rather tham
multidimensional heroes or villains.

If your main characters are animals,
make them behave like human
sterectypes: a brave little ant, a wise
old turtle, a cunning fox, a lazy
donkey.

Use the main characters to give your
fable a title: The Ant and the Elephant.

State the moral of your fable clearly at
the end: a wise person always plans
ahead.

Establish the setting in the first line
and introduce the two main characters
a5 S00N 4% you can.

Give clues to your reader about what
might happen: a greedy but impatient
fox was watching the chickens from
behind a tree.

Don't add too much detail of
description and only use dialogue that
helps fo tell what happened.

Use connectives when characters talk
to one another, to explain or show
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cause and effect: “If you will give me
your hand, | will help you over the
river, said the wolf. °| can’t possibly
eat you because I'm a vegetarian,”
lied the bear.

Use connectives to show your reader
quickly and easily when things
happened and how time passed: (One
mormning... as he was... first he saw...
then he saw... When winter came._.
And then the grasshopper
understood...)

Questions are often the way one
character introduces themselves to
another in a fable: Why do you howl
=0 loudly? What are you writing so
busily in your book, little bird?
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Key Features: Narratives — Fairy Tales
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Fairy tales

Purpose:

recently categorised genre of Tantasy’.

Fairy tales were onginally intended for adults and children. They were passed down orally to amuse and to convey cultural information that
influences behaviour, such as where it is safe to travel and where it is dangerous o go.

Fairy tales are found in most cultures and many derive from the oldest stories ever told. Some modern fairy tales could be included in the more

Generic structure

Language features

Knowledge for the writer

Setting is neary always vague. (Once upon a
fime ... A long, long time ago ...}

Structure is most typically a recount in
chronological order, where events retell what
happened to a main character that came into
contact with the “fairy world'.

Often the hero or hergine is searching for
something (a home, love, acceptance, wealth,
wizdom) and in many tales dreams are fulfilled
with a little help from magic. ‘Fairy tale endings
(where everything turns out for the best) are
common but many fairy tales are darker and
hawve a sad ending.

Formulaic sentences are used: Once upon a time
... There was once a ... Long ago in the ... And it
came to pass ...

Language often reflects the settings, in the past,
using archaic or regicnal vocabulary and grammar:
Say these words thrice! | shall retum and take thy
gold. He knew not where he was.

Characters may be fairy folk or even
talking animals but make sure they are
glill interesting, believable characters
your reader will care about, e.g. a
good-hearted hero, a ascheming villain,
a wize helper.

Decide how the world of people and
the world of fairy land will come into
contact and how this will cause a
problem.

Uze numbers and pattemns that usually
appear in fairy tales:

the numbers 3 and 7.

Uze phrases that have a strong rhyme
or rhythm or another kind of pattem: a
magic sentence is repeated several
fimes during the story, the hero must
say a secret rhyme to escape, a line is
used at the beginning of each section
or chapter. (On and on walked the
little old man.)

Use different styles of language for the
human beings and the characters from
the fairy world when they speak, to

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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make a strong contrast between them:

“‘Eeeek! Who are you, you wrinkly old
thing?" asked Tom.

“‘Beware, child and address me with
respect. | am not of your world,” came
the goblin's whispered reply.
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Key Features: Playscripts and Film Narrative
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Specific features and structures of some narrative types

Children write many different types of narrative through Key Stages 1 and 2. Although most types share a common purpose (to tell a story in
some way) there is specific knowledge children need in order to write particular narrative text types. While there is often a lot of overdap (for
example, between myths and legends) it is helpful to group types of narrative to suppeort planning for range and progression. Each unit of work
in the Primary Framework (Fiction, Marrative, plays and scripts) provides suggestions for teaching the writing of specific forms or features of
narrative. For example: genre (traditional tales), structure {short stories with flashbacks and extended narrative), content (stories which raise
iszues and dilemmas), settings (stories with familiar settings, historcal settings, imaginary worlds) and style (older liferature, significant

authors).

Dialogue, playscripts and film narrative

Purpose:

Although these forms of storytelling differ from namative in that they are not necessarnily ‘narrated’, they usually share the same purposes: to tell
a story and to have a deliberate effect on the viewerllistenerireader. They include scripts for film/digital viewing or audio (e.g. digital audio
recording or radio plays) and stones told using images and speech bubbles {such as comic strips) sometimes supplemented with an additional

narrative element.

Generic structure

Language features

Knowledge for the writer

Structural conventions for scripting vary,
particularly in their layout on the page or
screen but they usually include:

= name of character and the words they
speak:
MRS GRAY

Hello dear. How are you?

= grganisational information (Scene 2
The kitchen DAY);
« stage directions (ENTER 5ita, dancing).

Comic strip and some digital animations
usually include speech bubbles within the
images; interactive texts may include

= Exclusive use of direct speech and
absence of narrative text such as “she
said”.

= [Dialogue {conversation between two or
more characters) or monologue (one
character speaking).

= Any necessary namrative information is
provided by images {as in comic strip or
animations) by stage directions (as in a
playscript) or by supplementary
namative, e.g. when a comic atrip with
speech bubbles also includes some
namative below each picture.

Knowledge of standard narrative for writer PLUS:

Use only direct speech.

Playscripts: apply the presentational
conventions of a script conzsistently
throughout.

Comic sirip with speech bubbles,
animations, multimedia and other dialogue:
keep the text fairly short and only include
dialogue that moves the story on or gives
important information; make the images and
words work well together so they each add
something special to the story.

‘A cord of three strands is not easily broken. ‘ Ecclesiastes 4:12
1- Inspiring a love of learning through the
bonds of family, faith and friendship.
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combinations of on-screen speech bubbles
and audio dialogue, e.qQ. accessed by
rollover or mouse click.
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Key Features: Discussion
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Discussion texts are not limited to controversial issues but polarised views are generally usad to teach this text type as this makes it easier to teach
children how to present different viewpoints and provide evidence for them. Discussions confrast with persuasion texts which generally only
develop one viewpoint and may present a biased view, often the writer's own.

Like all text types, discussion texts vary widely and elements of discussion writing are often found within other text types.

Purpose:

To present a reasoned and balanced overview of an issue or controversial topic. Usually aims to provide two or more different views on an issue,

each with elaborations, evidence and! or examples.

Generic structure

Language features

Knowledge for the writer

The mest common structure includes:

= astatement of the issues involved and a preview of
the main arguments;

= arguments for, with supporting evidence/examples;

= arguments against or alternative views, with
supporting evidencelexamples.

Another common structure presents the arguments ‘for
and ‘against’ alternatively.

Discussion texts usually end with a summary and a
statement of recommendation or conclusion. The
summary may develop one particular viewpoint using
reasoned judgements based on the evidence provided.

= Written in simple present tense.

= Generalises the paricipants and things it
refers to using uncountable noun phrazes
(some people, most dogs), nouns that
categorise (vehicles, pollution) and abstract
nouns (power).

= Uses connectives (for example, therefore,
however).

= Generic statements are often followed by
specific examples (Most vegetarians
dizagree. Dave Smith, a vegetarian for 20
years, finds that ...}

=  Sometimes combined with diagrams,
illustrations, moving images and sound to
provide additional information or give
evidence.

Questions often make good titles.
(Should everyone travel less to
conzerve global energy?)

Use the introduction to show why
you are debating the issue.
(There iz always a lot of
disagreement about x and
people’s views vary a lot.)

Make sure you show both/all
sides of the argument fairly.
Support each viewpoint you
present with reasons and
evidence.

If you opt to support one particular
view in the conclusion, give
reazons for your decision.

Don't forget that discussion texts
can be combined with other text
types depending on your

audience and purpose.
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Key Features: Explanation
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Explanatory texts generally go beyond simple ‘description’ in that they include information about causes, motives or reasons. Explanations and
reports are sometimes confused when children are asked to 'explain’ and they actually provide a report, e.g. what they did {or what happened) but
not how and why_ Although some children's dictionaries do include an encyclopaedia-like explanation, others are inaccurately categorised as
explanation texts when they simply define a word's meaning.
Like all text types, explanatory texts vary widely and are often found combined with other text types.

Purpose:

To explain how or why, e.g. to explain the processes involved in naturallzocial phenomena or to explain why something is the way it is.

Generic structure

Language features

Knowledge for the writer

= A general statement to infroduce the topic
being explained. {In the winter some
animals hibernate.)

= The steps or phases in a process are
explained logically, in order. (When the
nightz get longer ... because the
temperature beging to drop ... 30 the
hedgehoqg locks for a safe place to hide.)

= Written in simple present tense.

{Hedgehogs wake up again in
the spring_)
=  Use of temporal connectives,

e_q. first, then, after that, finally.

= Use of causal connectives, e.g.
s0, because of this.

Choose a title that shows what you are explaining,
perhaps using why or how. (How do hedgehogs
survive the winter? Why does it get dark at night?)
Decide whether you need to include images or other
features to help your reader, e.g. diagrams,
photographs, a flow chart, a text box, captions, a list
or a glossary.

Usze the first paragraph to introduce what you will be
explaining.

Plan the steps in your explanation and check that you
hawve included any necessary information about how
and why thingz happen as they do.

Add a few interesting details.

Interest the reader by talking directly to them (You'll
be surprised to know that ... Have you ever thought
about the way that __.?) or by relating the subject to
their own experience at the end (So next time you see
a pile of dead leaves in the autumn __).

Re-read your explanation as if you know nothing at all
about the subject. Check that there are no gaps in the
information.

Remember that you can adapt explanatory texts or
combine them with other text types to make them

work effectively for your audience and purpose.

“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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Key Features: Instructions

Like all text types, variants of instructions cccur and they can be combined with other text types. They may be visual only (e.g. a series of diagrams
with an image for each step in the process) or a combination of words and images. Instructions and procedural texts are found in all areas of the
curriculum and include rules for games, recipes, instructions for making something and directions.

Purpose:
To ensure something iz done effectively andfor correctly with a successful outcome for the participant(s).
Generic structure Language features Knowledge for the writer
= Begin by defining the goal or = Use of imperative verbs (commands), e.g. Cut the = Llze the title to show what the instructions
desired outcome. (How to make a card ... Paint your design ... are about. (How to look after goldfish. )
board game.) » Instructions may include negative commands. (Do =  Work out exactly what sequence is needed
= List any material or equipment not use any glue at this stage.) to achieve the planned goal.
neseded, in order. »  Additional advice (It's a good idea to leave it = Decide on the important points you need to
=  Provide simple, clear instructions. overnight if you have time. If the mixture separates include at each stage.
If a process is to be underiaken, ...) or suggested alternatives (If you would like to = Decide how formal or informal the text will
keep to the order in which the make a bigger decoration, you could either double be. (Cook for 20 minutes/Pop your
steps need to be followed to the dimensions of the base or just draw bigger cheesecake in the oven for 20 minutes.
achieve the stated goal. flowers.). = Present the text cleardy. Think about using
= Diagrams or illustrations are often bullet points, numbers or letters to help
integral and may even take the vour reader keep track as they work their
place of some text. (Diagram B way through each step.
shows you how to connect the = Keep sentences as short and simple as
wires.) possible.
= Avoid unnecessary adjectives and adverbs
or technical words, especially if your
readers are young.
=  Appeal directly to the reader’s interest and
enthusiazm. (You will really enjoy this
game. Why not try out thiz delicious recipe
on your fiends? Only one more thing left
to do now.)
= Include a final evaluative statement to
wrap up the process. (Now go and enjoy
playing your new game. Your beautiful
summer salad is now ready to eat.)
= Re-read your instructions as if you know
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nothing about the procedure involved.
Make sure you haven't missed out any
important stages or details and check that
the language iz as =imple and clear as
possible.

« Use procedural texts within other text
types when you need a set of rules,
guidelines or instructions to make
something really clear for the reader.
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Key Features: Persuasion

Persuasive texts can be written, oral or written to be spoken, e.g9. a script for a television advert or presentation. The persuasive intention may be
covert and not necessarily recognised by the reader or listener. Texis vary considerably according to context and audience so that persuasion is
not always a distinct text-type that stands alone. Elements of persuasive writing are found in many different texts including moving image texts and
digital multimedia texts. Some examples may include evidence of bias and opinion being subtly presented as facts.

Purpose:

To argue a case from a particular point of view and to encourage the readerflistener towards the same way of seeing things.

Generic structure

Language features

Knowledge for the writer

= An opening statement (thesis) that sums
up the viewpoint being presented.
(Greentrees Hotel is the best in the
world. School uniform is a good idea.)

»  Sirategically organised information
presents and then elaborates on the
desired viewpoint. (Vote for me because
| am very experienced. | have been a
school councillor three times and | have
)

= A closing statement repeats and
reinforces the orginal thesis. (All the
evidence shows that .. It's quite clear
that ... Having seen all that we offer you,
there can be no doubt that we are the

Written in simple present tense.

Often refers to generic rather than
specific participants (\Vegetables are
good for you. They ).

Uses logical rather than temporal
connectives (This proves that ... Soif's
clear ... Therefore ).

Tends to move from general to specific
when key points are being presented.
(The hotel is comfortable. The beds are
soft, the chairs are specially made to
support your back and all rooms have
thick carpet.)

Use of rhetorical questions. (Do you
want to get left behind in the race to be

Decide on the viewpoint you want to present and
carefully select the information that supports it.
Organise the main points to be made in the best
order and decide which persuasive information
you will add to support each.

Plan some elaborationlexplanation, evidence and
example(s) for each key point but avoid ending
up with text that sounds like a list.

Think about counter arguments your reader might
come up with and include evidence to make them
seem incorrect or imelevant.

Try to appear reasonable and use facts rather
than emotive comments.

Choose strong, positive words and phrases and
avoid sounding negative.

best.) fashionable? Want to be the most = Use short sentences for emphasis.
relaxed person in town? So what do = Lse technigues to get the reader on your side:
you have to do to?) ¥ address them directly (This is just what
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« Textiz often combined with other you've been waiting for.);

media to emotively enhance an aspect ¥ adopt a friendly and informal tone;

of the argument, e.g. a photo of a ¥ usze memorable or alliterative slogans
sunny, secluded beach, the sound of (Happy Holidays at Hazel House);
birds in a forest glade or a picture of a ¥ use simple psychology to appeal to the
cute puppy. reader's judgement. (Everyone knows

that ... Nine out of ten people agree that
... Choosing thiz will make you happy and
contented. You'd be foolish not to sign
up.)
= Re-read the text az if you have no opinion and
decide if wou would be persuaded.
= Remember that you can use persuasive writing
within other text types.
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Key Features: Non-Chronological Reports

Mon-chronological reports describe things the way they are, so they usually present information in an objective way. Sometimes, the selection of
information by the writer can result in a biased report. As with all text types, varants occur and non-chronolegical reports can be combined with
other text types. A text that is essentially a non-chronological report written in the present tense may include other text types such as other types of
report, e.g. when a specific example is provided to add detail to a statement. (Sharks are often seen around the coasts of Britain but they raraly
attack people. In 2006, a man was surfing in Comwall when he was badly bitten but it was the only incident recorded there for twenty years_)

Purpose:

To provide detailed information about the way things are or were.

To help readersflisteners understand what is being described by organising or categorising information.

Generic structure

Language features

Knowledge for the writer

In the absence of a temporal {chronological)
structure where events happen in a particular order,
non-chronological reports usually have a logical
structure. They tend to group information, often
moving from general to more specific detail and
examples or elaborations. & common structure
includes:

= an opening statement, often a general
classification (Sparrows are birds);
=  sometimes followed by a more detailed or

=  Often written in the third person and present
tense. (They like to build theirnests ... ltis a
cold and dangerous place to live.)

«  Sometimes written in the past tenze, as in a
historical report. (Children as young as seven
worked in factories. They were poorly fed and
clothed and they did dangerous work_)

= The passive voice iz frequently used to avoid
personalization, to avoid naming the agent of
a verh, to add variety to sentences orto
maintain an appropriate level of formality for

=  Plan how you will organise the
information you want to include,
&.7. use paragraph headings, a
spidergram or a grid.

« (Gather information from a wide
range of sources and collect it
under the headings you've
planned.

=  Congider using a question in the
title to interest your reader
(Witamins — why are they so
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technical classification (Their Latin name is...);

a description of whatever is the subject of the

report organized in some way to help the reader

make sense of the information. For example:

# itz gualities (Like most birds, sparrows have
feathers.),

# itz parts and their functions (The beak is
small and strong so that it can ..);

¥ its habits/behaviour! uses (Sparrows nest in

)

the context and purpose of writing. (Sparmows
are found in ... Sharks are hunted ... Gold is
highly valued ...}

Tends to focus on generic subjects (Dogs)
rather than specific subjects (My dog Ben).
Description is usually an important feature,
including the language of comparizon and
contrast. (Polar bears are the biggest
camivores of all. They hibernate, just like
other bears. A polar bear's nose is as black
as a piece of coal.)

Description is generally used for precision
rather than to create an emotional response
s0 imagery is not heavily used.

important?).

Try to find a new way to approach
the subject and compose an
opening that will attract the reader
or capture their interest. Use the
opening to make very clear what
you are writing about.

Include tables, diagrams or images
(e.g. imported photographs or
drawings) that add or summarize
information.

Find ways of making links with your
reader. You could ask a direct
guestion {Have you ever heard of a
hammerhead shark?) or add a
personal touch to the text (So next
fime you choose a pet, think about
getting a dog).

Re-read the report as if you know
nothing about itz subject. Check
that information is logically
organised and clear.

Use other text-types within your
report if they will make it more
effective for your purpose and
audience.
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Key Features: Recounts

Recounts are sometimes refermmed to as "accounts’. They are the most common text type we encounter as readers and listeners, not least because
they are the basic form of many storytelling texts. Stories and anecdotes can have a range of purposes, frequently depending on the genre being
uzed, and they often st out to achieve a deliberate effect on the readerflistener. In non-fiction texts they are used to provide an account of events.
Recounts can be combined with other text types, for example, newspaper reports of an event often conzist of a recount that includes elements of

explanation.

Purpose:

The primary purpose of recounts is to retell events. Their most common intentions are to inform and/or entertain.

Generic structure

Language features

Knowledge for the writer

Structure often includes:

= LUszually written in the past tenze.

Plan how you will organise the way you retell the

holidays. | went to the park __.};

first person to amive was .._);

(He was surprized to see me.);

was fun.)
Structure sometimes reorganises the

= grientation such as scene-setting or
establishing context (It was the school

= an account of the events that took
place, often in chronological order (The

= some additional detail about each event

= regrientation, e.g. a closing statement
that may include elaboration. {| hope |
can go to the park again next week. It

chronoclogy of events using technigues such
as flazshbacks, moving the focus backwards
and forwards in time, but these strategies
are more often used in fiction recounts.

some forms may use present tense,
e.g. informal anecdotal storytelling
(Juzst imagine — I'm in the park and |
suddenly see a giant bat flying
towards mel).

Events being recounted have a
chronological order 2o temporal
connectives are common (then, next,
first, afterwards, just before that, at
last, meanwhile).

The subject of a recount tends to
focus on individual or group
participants (third person: they all
shouted, she crept out, it looked like
an animal of some kind).

Perzonal recountz are common (first
person: | was on my way to school ..
We got on the bus).

events. You could use a timeline to help you plan.
Details are important to create a recount rather than
a simple list of events in order. Try using When'?
Where? Who? What? Why7? guestions to help you
plan what to include.

Decide how you will finish the recount. Youwll need a
definite ending, perhaps a summary or a comment
on what happened (| think our school trip to the
Science Muszeum was the best we have ever had).
Fead the text through az if you don't know anything
about what it iz being recounted. Is it clear what
happened and when?

|= the style right for the genre you are using?
(Technicalformal language to recount a science
experiment, powerful verbz and vivid description to
recount an adventure, informal, personal language
to tell your friends about something funiny that
happened to you.)
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Key Features: Poetry
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Range of poetry

Poetry is a very wide-ranging type of text and has many purposes and forms. Often written or spoken for an intended reader, it may also be
composed for a personal outcome because the concise and powerful nature of poetry conveys emotion paricularly well. Like oral storytelling,
poetry has strong social and historical links with cultures and communities.

The fact that postry ofien plays with words makes it an atiractive text type for children and one that they experiment with in their early language
experiences. Features of other text types are frequently used as the basis for a poem, e.g. lists, dialogue, questions and answers. As children
become familiar with a wider range of poetic forms and language technigues they can make increasingly effective use of wordplay to explore and

develop ideas through postry.

Purpose:

Poems can have many different purposes, e.g. to amuse, to entertain, to reflect, to convey information, to tell a story, 1o share knowledge or to
pass on cultural heritage. Some forms of poetry are associated with certain purposes, e.g. prayers to thank, celebrate, praise; advertising jingles to

persuade; limericks to amuse.

Although a poem may share the same purpose as the text type it is related to (e.9. to recount) the context for writing does not always mean that a

poem is the most appropriate choice of text type.

Generic structures

General language features

Knowledge for the writer

Poems are often grouped for leaming and teaching
by theme, structure, form or language features.

Themes: Poetry selections or anthologies often
group poems by their content or subject matter and
include different examples of structures.

Structure: Poetry has an extremely wide range of
structural variety, from poems that follow a rigid
textual structure to those that have only a visual or
graphic basis. The most common structures include
patterns of rhiyme {e.g. ABABCC) or metre {di-dum
di-dum di-dum). Structures based on syllable counts
(such as haiku and some versions of cinguains) are

Foems use the same language features as other text
types but each feature is often used more intensively to
achieve a concentrated effect, e.q. of mood, humour,
miusicality: frequent alliteration, use of imagery or
repetitive rhythm. Rhyme is used almost exclusively by
poetic texts.

The language features used depend on context,
purpose and audience and alzo on the intended style of
a poem.

Different poetic forms tend to use different language
features. The most common are rhyme, metre and

Depending on the kind of poetry
being writien:

observe carsfully and
include detail, drawing on
all your senzes;

when writing from memory
or imagination, create a
detailed picture in your
mind before you begin
writing;

be creative about the way
you use words — use
powerful or unusual
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also common. Other structures rely on repetition of
grammatical patterns rather than rhythm. For
example, some list poems, dialogue poems and
question and answer poems follow a specific
structure even though they don't include rhyme or
follow a pattern of line length.

imagery.

Rhyme: many traditional forms use particular rhyme
patternz which are usually described using an
alphabetic system. AABBA is the usual rhyme pattern of
a limerick. Other common patterns in children's poetry
are AABB and ABABCC for each verse. The usual
order of clauses or words is sometimes deliberately
rearranged to create a rhyme at the end of a line. For
example, Did he smile hig work to see? Did he who
made the lamb make thee? (William Blake “The Tyger.)
Playing with rhyme and creating nonsense poems is an
important element in exploring and manipulating
language. Children also need to learn how to avoid the
danger of forced rhyme’ where they use a word simply
because it rhymes, not because it is what they want to
say.

Metre: rmythm, stress patterns {e.g. dum-de, dum-de or
de-dum, de-dum) syllable pattermnz (eg. 5, 7, 5
syllables in the three lines of a haiku).

Imagery: e.g. simile, metaphor, personification. The
effective use of imagery is often a key ingredient in
powerful, memorable poetry. Children usually begin
uging imagery by comparing one thing with another and
by =aying what something was like.

Rich vocabulary: powerful nouns, verba, adjectives,
invented words and unusual word combinations.

Sound effects: alliteration, assonance (repetition of the
same vowel phoneme in the middle of a word,
especially where riiyme is absent: coolffood)
onomatopoeia (where the sound of a word suggests its
mieaning: hiss, splutter).

When a poem does not use rhyme at all, it is often the
distinet combination of metre, imagery and vocabulary

vocabulary, or even create
new words and phrases;
when using few words,
make every word count;
play with the sounds or
meanings of words to add
an extra layer of enjoyment
for your audience, e.g. use
alliteration or assonance, a
pun or double meaning;
use imagery o help your
readerflistener visualize
what you are describing but
don't weigh the poem down
with too many adjectives or
similes;

use the poem’s shape or
pattermn to emphasise
meaning, €.g. make an
important line stand out by
leaving space around it;
read the text aloud as you
drafi, to check how it
sounds when read aloud or
performed;

improve it by checking that
every word does an
important job, changing the
vocabulary o use mors
surprizing or powerful
words;

use images that help your
reader easily imagine what
you are writing about —
think of comparisons they
will recognise from their
own lives;

try to think of new, different
ways {o describe what
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that distinguishes it from pross. things are like and avoid
using too many predictable
similes (her hair was as
white as snow).

The language effects found in poems can be different
across time and cultures because poems reflect the
way that language iz used by people.
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Key Features: Poetry — Free Verse
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Range of poetry

Poetry is a very wide-ranging type of text and has many purposes and forms. Often written or spoken for an intended reader, it may also be
composed for a personal outcome because the concise and powerful nature of poetry conveys emotion particularly well. Like oral storytelling,
poetry has strong social and historical links with cultures and communities.

The fact that poetry often plays with words makes it an aftractive text type for children and cne that they experiment with in their early language
experiences. Features of other text types are frequently uzed as the basiz for a poem, e.q. lists, dialogue, questions and answers. As children
become familiar with a wider range of poetic forms and language technigues they can make increasingly effective use of wordplay to explore and

develop ideas through poetry.

Structures:

Free verse iz not restricted by conventions of form or pattern and does not have to rhyme or maintain a consistent structure (such as line-length)

throughout.

Generic structure

Language features

Knowledge for the writer

Free verse is so-called
because it does not have to
follow particular forms but
some examples can be
grouped as follows:

Poetry often makes use of language forms associated with informal
and spoken language, relying more on the pattems and vocabulary of
speech than on poetic conventions of rhyme and metre.

monologue

Written in the first person, a single voice. Often a recount or an
explanation of a personal viewpoint. May address the reader directhy,
for example by asking questions or using language as if the reader is
taking part in a conversation with the writer_ {1z it hard to believe?
Guessz what happened next! ) There are many examples in the poetry
of Michaesl Rosan.

conversation poems

As above, but two or more voices present. Can be a dialogue taking
place or a series of questions and answers, as in the traditional poem,
Who killed Cock Robin?

Make the most of the wide choices
that free verse gives you and try out
different ways of using words, lines
or verses instead of sticking to
predictable patterns.

Maintain a strong style that helps to
hold your poem together in the
absence of a particular structure,
£.g. using informal spoken language
as if you are talking to the reader.
Use layout to control the way the
poem is read, for example by
creating space around important
lines or phrases.

If you're using the style of spoken
language, make sure the lines don't
get too long.

list poems A simple list of words, phrases or sentences, often preceded by a «  Think about the types of sentences
‘starter’ sentence, such as In my picnic basket | will putf Things that you use and decide if you need
“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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miake me smile: questions as well as statements.

= [Don't forget that poetry allows you
to use words in many ways, not just
in sentences.

= lse guestions directed to your
reader to draw them in, e.g. Do you
know what | mean?

= Make punctuation work for yvou and
guide your reader in the way you
want the poem to sound, if read

aloud.
All the examples above can
also be structured poems, for
example using rhyme or line
patterns.
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Key Features: Poetry — Visual Poems
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Range of poetry

Poetry is a very wide-ranging type of text and has many purposes and forms. Often written or spoken for an intended reader, it may also be
composed for a personal outcome because the concise and powerful nature of poetry conveys emotion paricularly well. Like oral storytelling,
poetry has strong social and historical links with cultures and communities.

The fact that postry often plays with words makes it an attractive text type for children and one that they experiment with in their eary language
experiences. Features of other text types are frequently used as the basis for a poem, e.g. lists, dialogue, questions and answers. As children
become familiar with a wider range of poetic forms and language technigues they can make increazingly effective use of wordplay to explore and
develop ideas through poetry.

Structures:

Visual poems are based (often exclusively) on visual appearance andl/or sound. The words are presented to create a particular shape, to create an
image or to convey a visual message. Letter shapes may be exaggerated in the design. Meaning may be literal or rely on metaphor.

Generic structure

Language features

Knowledge for the writer

calligrams and
shape poems

A calligram can be a poem, a phrase or even a single word. Calligrams
use the shape of the letters, words or whole poem to show the subject of
the calligram in a visual way.

Examples

A one-word calligram could use a wobbly font or handwriting style for the
word TERRIFIED. A shape poem about eating fruit to stay healthy could

be presentad to look like the shape of an apple on the page or screen by
adapting line length.

concrete poetrny

The simplest concrete poems are shape poems but others blur the
boundaries between poetry and art. They can include socunds and images
and can alzo be 3-D. Mew technologies have brought about innovative
forms that include multilayered texts with hyperinks to ‘poems within

=  Think about words in different ways. Listen
to the way they sound and look carefully at
their letters and shapes on the page or
SCreen.

=  Find out more about word meanings by
using a thesaurus to get ideas.

=  Siick to simple shapes that you can
recreate by typing or writing.

= Get more ideas by exploring font options
and text effects. The way they make words
look will help you plan visual poems.

=  Remember that some visual poems only
work by looking at them, not by reading
them aloud. Others only make sense when
you read them and hear the sound of the

poems', visual stories, audio files and images that form part of the poem words.
itself.
“The more that ou read, the more things you will kuow. The more that vou learw, the more places you'll go.” — Dr. Seuss,
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Key Features: Poetry — Structured Poems

Structures:
Structured poems follow a consistent framework based on features such as line length, syllable count, rhiyme pattern, rhythm, metre or a
combination of these.

A poem’s structure (particulady rhythm and rhyme) generally influences the way it sounds when read aloud and helps to make it memorable.
Poems with a clear, simple structure are often used as models or writing frames for children’s own writing.

The structure of a poem sometimes helps to organise the content. For example, a longer narrative poem (such as a ballad) may be organised
chronologically into verses or parts. An important line may be repeated as a chorus or refrain.

The range of poetry structures presented as ICT texts is even wider and includes multimodal andfor interactive poems that contain hyperiext, live
links, moving images and sounds.

Generic structure Language features Knowledge for the writer

There are many forms

of structured poetry. *  Double-check that any defiberate

Some are culturally patterns of rhwme or rhythm wark all
specific. TI——
Some of the most *  Remowe clichés and changs any
common forms are:
- - - - riymes that sound forced.
cinguain A generic name for a five-line poem. One of the most commaonly used forms follows _ ] _
a syllable pattern for each line: 2, 4, 6, B, 2. There are many different types of * Aol choosing words just because
cinguains providing a wide range of opportunities for children to experiment with they fit the pattem or rhyme — only

rhiyme or syllabification. For example, reverse cinquains where the line pattern
works backward, guintiles where cinguains are grouped in multiples to create a use words that really waork.
longer poem and English qguintains that have a rhyme pattem (ABABEB) but no *  Reread aloud as you write, to check

specific line length.
P gt how the structure sounds, especally

quatrain Quatrain is a generic term for a four-line stanza or poem of any kind. te hear rhyme and metre.
=  When you have few words to use

{e.g. haiku, couplets) make sure that
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